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Research 


VICTOR COUTANT, IRWIN JOHNSON, LOU LaBRANT 


progressive secondary schools, experiments having 
with the study language from philosophic view- 
point rather than tool with which work. The name 
ordinarily given these experimental studies “general lan- 
guage.” Such study might found anywhere the curric- 
ulum, but regularly occurs the junior high school. the 
study knows single place the school, its content quite 
indeterminate, and the name “general language” enjoys all the 
vagueness and obscurity which superficial inspection 
would suggest the reader. Nevertheless, the authors this 
article retain the name because the content the study they are 
here describing can suitably embraced the term “general 
language,” and because its history the University School, 
Ohio State University, shift emphasis and some extent 

change content have taken place. 

some schools courses called “general language” have 
consisted sample lessons several foreign tongues which are 
preparatory the student’s election one more foreign 
languages. The usual purpose these courses has been, pri- 
marily, aid the student’s more intelligent selection because 
cultural interests, and second, forecast the student’s prob- 
able success foreign-language study. almost obvious 
apriorism that the first purpose ill served sample lessons 
the learning foreign tongue. There hardly any rela- 
tion between the survey foreign culture with eye 
determining whether further study will interesting profit- 

able, and few lessons reading, even where the material 
read significant. the face it, the second purpose would 
better served sample lessons, but anyone who courant 
the results investigation aware that prognosis the field 
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has been unsatisfactory even the basis long-term sample 
lessons. What even more discouraging, success one year 
foreign-language study not too reliable augury success 
later on. sure, the situation complicated many 
schools marks tangible indicators success and change 
teaching personnel, circumstance which involves changes 
methods and aims. these factors could eliminated, prog- 
nosis would perhaps more satisfactory state. is, 
caution the watchword the teacher who would like ad- 
vise his pupils whether they should study foreign 
language not, and whether they should immediately 
after course general language wait year more. 

The opinion the language-arts staff the University 
School that pupil may allowed begin the study 
foreign language his reading, writing, and speaking 
English show that study foreign language would not 
hindrance but might opportunity for further development. 
some cases the regular work involving daily responsibilities 
found foreign-language study has had beneficial 
effect the student’s growth, and this may the deciding 
factor few instances. will seen, then, that the faculty 
has not wished deprive any pupil the opportunity study 
foreign tongue where the pupil has handled the rest his 
work capably. Pupils are asked postpone waive the elec- 
tion foreign language the school where weaknesses 
handling language and abstractions are clear-cut and obvious. 
This decision rests with members the social-studies staff 
quite much with the language instructors. Indeed, since 
the University School the instructors foreign languages 
are meeting members the ninth grade for the first time, they 
feel strongly the necessity having the benefit the opinion 
instructors who have been working with the pupils the 
seventh and eighth grades. 

While the staff feels reasonably certain its position 
regard prognosis and choice foreign language, the placing 
general language the ninth grade required course 
discussed with less disposition argue general principles 
than concede that the decision influenced special circum- 
stances within the University School. the same time, one 
must mention the following considerations, which might well 
apply any school: has seemed wise that focused study 
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some general phase language entered into before the 
specific task learning new tongue undertaken; the 
realization the importance communication between nations 
might prove incentive greater soundness than the super- 
cilious prestige which sometimes attaches itself the ability 
utter few trite phrases French misquote Roman 
proverb. Again, better for the foreign-language instructor 
get acquainted with the pupils the ninth grade, and know 
them even though they may not elect the language teaches, 
than wait until much later and perhaps make their acquaint- 
ance only they are preparing graduated and their 
attention directed part toward new fields endeavor. 


whether the course general language should rightly 
occur the eighth, ninth, tenth grade, the following 
points should noted: there has been, least until now, 
dearth books written for pupils the age usually found 
these three grades, gap between the literature childhood 
and late adolescence. Reading therefore tends drop off 
this period. This leaves void language activities which may 
partially filled the course general language. The special 
circumstances the school will determine whether the eighth 
ninth grade the place for the course. the University 
School has been felt that the giving foreign-language study 
for four years three languages (Latin, French, German) 
involves considerable expense and complicates the schedule 
the school. the other hand, felt that two years 
foreign-language study less than would give good apprecia- 
tion the culture the people being studied. Foreign- 
language study usually begun then the tenth grade after 
year general language the ninth. When pupil has 
delayed election until the eleventh grade, ordinarily 
expected that will college and there continue the 
same language. satisfies least the minimum require- 
ments for graduation from college, may presumed that 
will gain some appreciation the culture has studied. 
The University School also makes concessions the demands 
college-entrance requirements where individual case 
makes this seem necessary, but the foreign-language instructors 
know that these requirements are not inflexible they are 
stated be, and not let them stand bugbear the way 
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educational principles. safe say that the conflict 
educational purposes with quantitative entrance requirements 
for college has been greatly exaggerated foreign language. 
More important than the exact placement general 
language the school program the problem developing 
the course the level the grade which given. One 
cannot set advance ideal course which will apply 
any level but must start rather with the interests, needs, and 
capacities the individual the situation. follows, then, 
that while the procedure here pictured wholeheartedly recom- 
mended, the actual development the course another group 
might well have been different, indeed has been different 
years the University School. The instructors, however, have 
felt that certain points general nature are appropriately 
treated the ninth-grade level, and have included them the 
study. fact, one can prearrange much the content, yet the 
end, the specific treatment will arise out the class situation. 


ultimate aim the general-language course the 
University School has been awaken the student 
consciousness the importance language and help him 
obtain background linguistic principles common the 
study all languages. The student should develop ability 
attack objectively the linguistic problems latent the 
intelligent use language. asked view language not 
merely something himself uses but something which 
has great importance for groups human beings—at once 
means communication and apparent obstacle it—a vital 
factor the history the race. has always been important 
emphasize the common elements language and point 
out how superficial are many the differences among the 
various languages, especially those used Western civilization. 
The resources available have been well-stocked library 
books the subject language the junior—high-school 
level, numerous reference works including articles language 
its various aspects, and some periodicals either devoted the 
study language language containing articles pertinent 
the study the general-language group. Added these 
staff instructors having among them training the psychol- 
ogy language, principles philology, conversational control 
French and German, and reading knowledge Spanish, 


JANUARY I5, 


Italian, Latin, Greek, and Anglo-Saxon. Lest such formidable 
battery deemed necessary for the successful conduct the 
course, must said that while all these elements make for 
richness content, the course necessity worked out the 
level maturation the pupils, and that easy for staff 
too preoccupied with merely philological considerations talk 
over the heads the pupils. should also noted that three 
four instructors are present with the grade forty fifty 
pupils when common problems are being worked out; one 
member the staff can pretend have his finger tips all 
the elements information just mentioned. addition, where 
special units call for outside aid, when one discusses mathe- 
matics language, representative the mathematics staff 
leads the discussion and study. 

Nor are the resources limited conventional helps; 
school drawing from cosmopolitan clientéle, the pupils 
themselves are able offer examples dialects different from 
the one prevailing the region, and the speech the instruct- 
ing staff has also been analyzed for differences. one occasion 
study was made dime magazines; special periodicals 
devoted professions and distinct groups, such Variety; 
and special columns newspapers. not inaccurate say 
working with the pupils study language that either 
insight into the possibilities pupil’s question ability see 
the wide range suggested apparently narrow interest 
greater asset than formal training the field linguistics. 

The report activities the language area given the 
next article not intended pattern for others follow; 
merely shows one way which such study has developed. 
probable that another group pupils with the same staff would 
evolve somewhat different program activities. Indeed, 
probable that, had the students this group not been having 
many firsthand (as opposed verbal) experiences other 
courses, and had they been less ready make practical applica- 
tions theories, the staff would have turned their attention 
more frequently present-day, immediate applications. Ad- 
vertising and other examples present linquistic problems and 


changes are illustrative such less abstract materials. 
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Ninth-Grade Pupils 
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THE first meeting the ninth grade the general- 
course, the pupils did not feel that they were 
general-language course only. They had been 
assigned period time throughout the week marked the 
schedule English and general language. Work their read- 
ing and writing had proceeded for two weeks before members 
the staff other than the instructor assigned for these activities 
stepped into the classroom. The first difference was that 
another teacher English was now conducting the class discus- 
sion. Other instructors were present and occasionally would 
put question make contribution. 

the first day the students were asked bring ques- 
tions about their own language about which they were curious. 
Where the pupils felt need information, member the 
staff put question, usually the members the class. The 
following are some the questions which were asked and 
which may expected asked students this stage: 


How many words are there our language? 

How many meanings may word have? 

What kinds words can expect find dictionary? 

have special dictionaries containing the words not found 
Unabridged? 

How many people speak several languages? 

What mean “speaking language”? Does this mean 
mother tongue, merely working command any tongue? How 
much our mother tongue use actively? 

Who started the How would start make dictionary? 
How would make dictionary when starting with previous 
dictionaries help? What dictionaries now have? 

How old the English language? Where did the Anglo-Saxons 
come from? What other languages play part the building 
modern English? 


These questions were answered the members the 
class. Each answer was pieced out bits information con- 
tributed various members and checked reference 
numerous dictionaries hand the classroom members 
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the staff, who helped interpret the dicta the references. 
The development the answers these questions claimed 
several periods. When the different nature the class activ- 
ities, that is, different from the preceding work English, 
excited curiosity, the following questions came up: What 
mean general language? sampling foreign 
tongues? Does mean the study related words different 
languages? Does deal with the historical background? Does 
deal with the elements common all most languages? 
The staff was satisfied with the form the last question 
and allowed stand the basic problem the study. 
Members the staff then proceeded explain the historical 
and cultural setting the Anglo-Saxons and the Normans. 
number words were then suggested for reference the 
dictionary, such as: girl, bread, nice, knave, lade, beak, same, 
bench, chair, couch, house, hound, man, woman, and palace, 
court, chalice, vesture, pork. The first group words 
stimulated interest the changes form and meanings 
words; the second suggested distinctions between the social 
status groups using similar objects different nomenclature. 
interest special topics manifested itself, the class was 
divided, with instructor charge the work each 
section. Thus the class was led into its study general language 
from work the vernacular that sharp break was felt. 
The class was then divided into four groups, each conducted 
different teacher, order investigate certain features 
latent the study words. The several studies were not 
intended cover precisely the same ground, but the publica- 
tion daily log enabled the instructors the several sections 
remain rapport with each other large extent. Each 
section the class later reported its activities and summarized 
the whole class the generalizations which had arrived. 


first section looked the origin numerous words 

from such special fields medicine, science, law, and the 
ordinary activities everyday life. This study suggested the 
tracing some the words from far back ancient Greece 
through Rome and France England and America. was 
natural next step look the phenomena morphological 
and semantic changes the history words. From this the 
section passed language groupings, Romance and 
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Teutonic, and the relative vowel frequency the one against 
the other was noted. Finally some stock sentences several 
languages were written the board, and the pupils soon pre- 
occupied themselves with the relative closeness relationship 
within the group the Indo-Germanic languages. The differ- 
ent ways expressing the same idea among different peoples 
introduced the concepts inflection, operators, and word order 
grammatical devices, and study the meanings the 
sentence suggested the context theory meaning. The gener- 
alizations achieved this section were: 


The ancestor English word (taken its most usual meaning) 
may have had the same meaning meanings the English word 
now has (labor, bread, bed). 

The ancestor English word may show its meaning thought 
connection with the meaning the modern English word (wittiga, 
Anglo-Saxon for soothsayer, now witch; mete, Anglo-Saxon for 
food, now meat; wif, Anglo-Saxon for woman, now wife). 

English, words Anglo-Saxon origin are less likely change 
meanings than words derived from other tongues. 

Languages tend become easier pronounce but perhaps harder 
understand when heard (don’t for not; shan’t for shall not; 
the latter part this conclusion was challenged the rest the 
class not being susceptible long-time proof). 


second section began with investigation the history 
some words their passage from Greece down the 
present day. The map which the course these words was 
traced happened ethnographic, and the bias the map 
favor the nation from which came made itself evident 
the class. The group accordingly studied the connections race 
and language and noted the contact different tongues along 
arteries economic and cultural life such the Danube River. 
The section then turned its attention the manner which 
words are borrowed one language from another. From this 
study the group passed attempt write sentences com- 
posed words purely Anglo-Saxon, Latin, French, 
Greek origin. The manner which infiltrations from other 
languages into English have occurred was investigated. This 
group presented the following generalizations: 


Most common English words are Anglo-Saxon origin: il, bed, 
bench, eat, meat, dog, cat, the, and, when, this, that, is, was. 
Many words referring religion, science, law, and medicine come 
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from Latin: altar, chorus, Christ, choir, preacher, chalice, pew, 
doctor, medicine, prescription, operation, science, laboratory, 
generate, experiment (some these words were originally Greek). 

Words with gutteral and harsh sounds usually come from Anglo- 

Most French words come from Latin: from French nappe 
from Latin nappa; mortgage from French mort from Latin mortuus. 

Some English words come from two different languages: automobile 
from Greek autos plus Latin mobilis; television from Greek teles 
plus Latin visio. 

Certain English words technical scope come from Greek: tele- 
graph, telephone, telescope, phonograph. 

Most sentences English contain words from more than one 
original source: was late school this morning” has words from 
Anglo-Saxon and Latin; “Peace better than war.” 

English has words from almost all languages: link (Scandinavian), 
gust (Icelandic), piccolo (Italian), rendezvous (French), kayak 
(Eskimo). 

Religious words which have come from Latin may have been due 
the foundation the Christian church Roman institution. 

10. Medical terms which have come from Latin may have been due 
the hospital work monasteries where monks spoke Latin. 

11. Scientific words derived from Greek and Latin may have been due 
the early development science Greece and Rome. 


This group was especially careful the formation its 
generalizations, inclining strongly the use words like 
many, most, some, and may. went present two sum- 
marizing statements addition the generalizations: 


Most languages have changed from their original form. 
II. language does not stop changing until people stop using daily. 


third section the class began listing spontaneously 
all the words they could think which they supposed 
were foreign origin. Words like chauffeur, psychology, 
valet, and siesta were readily suggested, leading directly the 
deduction that English eternally indebted many so-called 
foreign tongues. Questions concerning the manner intro- 
duction such words were answered part the basis 
migration, with special reference the many Spanish influences 
noted the southwestern United States. Further comment 
brought out the special value prefixes and suffixes, and several 
words were analyzed attempt ferret out their bases. 
This general consideration words impressed upon the 
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students the variations pronunciation both their native 
English and foreign languages. The natural result was 
recognition the existence dialects and the obvious effect 
geographic setting. The class then moved quite logically 
differences historical setting, the development, for 
instance, Spanish and French from Latin. 

The principle stable and unstable elements words 
they change was clarified the students took turns pro- 
nouncing such words cemetery, university, and scrutiny. This 
principle was enlarged upon some extent the instructor 
order point out how the changes tend fairly uniform. 

The group presented the following general statements: 


Most modern European languages are related and are members 
one great group (Indo-European). 

one time there was probably one common language, the ancestor 
modern European tongues. 

Some signs that language living are: its vocabulary undergoes 
change through invention new words, through change the form 
old words, through the invention short-cuts and contractions, 
and through the introduction imitative sounds; words change 
their meanings adding, dropping, and making gradual shifts. 

4.In the change form words, stressed sounds tend remain, 
unstressed lost. 


Certain sounds tend change place with other sounds. 


question which arose was left for further investigation before 
being answered: there any relationship between related dia- 
lects and related languages such French, Spanish, and Italian? 


fourth section began with discussion the evolution 
analytic languages from synthetic, for example, Spanish 
from Latin. The loss inflection was studied. The question 
semantic change was introduced comparison various 
languages stock sentences. This turn led discussion 
vocabulary, especially the composite sources English 
vocabulary. search for words varied origins was pursued. 
The relation new vocabulary introduced from without 
cultural contributions from without was noted. Attention passed 
the social differences manifested differences vocabulary 
within the same language. This led return the question 
source vocabulary, and study the dominance 
foreign tongues certain areas cultural contribution, such 
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Latin law. The class attempted write sentences com- 

posed words from only one source. This group presented 

the class whole the following general statements: 

Words tend introduced into language along with new idea, 
institution, article. 

The English language now has more words than ever before. 

Many words have identical sounds and are confusing when not 
heard context, that is, sentences paragraphs. 

Many words have many meanings that the special one intended 
given situation depends upon the rest the sentence paragraph. 


the various sections were working out their prob- 
lems questions which were not immediately pertinent 
the study hand were raised and were reserved for later 
investigation. These questions, together with others about 
which individuals sought information, were compiled the 
staff and submitted the class for arrangement into properly 
related groups problems. Some the pupils’ questions were: 


Was there any language that was the base Latin? 
Are there any new languages starting any countries? 
What are the new international languages? 
Was there international language original language from 
which the present languages come? 
What are international languages? 
How get international languages? 
How international languages cease international? 
What international languages are there now? 
What international languages are being suggested? 
Can get more information about the statements made the 
section working with Mr. changes language? 
11. there any relation between the question related dialects one 


language and languages that are supposed related, such 
French, Spanish, and Italian? 


12. Can learn how new words originate and change? 

13. How sounds foreign languages come different from 
the ones our own language? 

14. Why take foreign word sometimes and change the meaning 
when adopt instead sticking the old meaning? 

15. Are languages really getting easier pronounce and harder 
understand? 

16. Can find out about the speech Chicago and its history? 

17. Can find how some words were once slang and all right now? 

18. Can find out how different languages are like the people? 
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The class decided that the most feasible division was 
throw the first nine questions together into study interna- 
tional languages and put numbers 10, 13, 14, and 
together study the origin language and related 
matters, leaving numbers 12, 15, 16, and form third 
group dealing with dialects.* The staff contributed exten- 
sion the questions beyond their primitive form and limited 
compass. handle the problems conveniently each instructor 
took group pupils and began one study, with the under- 
standing that the groups were change instructors and units 
study when all problems each unit had been worked out 
with reasonable thoroughness. Each instructor thus worked 
with all members the class the same study. The instructors 
posted log the progress their groups that each might 
aware the activities the other sections, and that the 
staff whole might arrange each exchange groups the 
most appropriate time. 

The procedure adopted the study the problems 
international languages was follows: the group met sepa- 
rately and studied the meaning and interrelations the several 
questions. attempt was made set down partial answer 
the questions the basis information already possessed 
members the group. The clash opinion within the 
group whether German, for instance, international 
language, and whether there are any languages which cannot 
called international one sense another caused the group 
realize that did not have enough knowledge able 
decide questions fact, and that definition international 
language must agreed upon. The instructor and the group 
used working definition international language the 
principle that any language international when serves 
means communication between members 
Members the class pointed out that under this definition 
there would almost many international languages involved 
there were languages existence. was proposed the 
instructor that the group limit itself the major international 
languages the past and present; the amount material 
others the library the disposal the group would 
insignificant, and the principles derived could come more 


this time one instructor left the general-language class because three instructors 
seemed adequate handle the work. This instructor took over other assignments which 
had emerged elsewhere the program the school. 
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properly from those languages which had had the greatest 
success internationally. was then decided into the 
library prepare bibliography international languages 
and begin note materials which could contribute 
understanding the problem. 

the library the instructor assisted individual students 
finding and interpreting material pertinent the study. Most 
the material was found books, encyclopedias, general 
reference works history. Once twice week the class 
would assemble the beginning the period and contribute 
the class bibliography the items each member had discovered. 
The compiled bibliography about twenty books contained ref- 
erences international languages. When most the students 
had read all the references, the whole group met and went over 
each reference noted down the members, until the meaning 
and importance the reference was ascertained. The section 
then decided upon outline for papers which were describe 
their findings the whole topic. The outline most closely 
representing the combined thinking the three groups was: 

What international languages have had the past? 
II. What made them international? 

III. How did they come die out international languages? 

IV. What international languages exist today? 

What are some proposed international languages for today? 

VI. What are some standards for international languages and what 
differences opinion exist the subject? 


This outline, completely developed, would satisfactorily 
answer the questions the class. Some indication the gen- 
eral information which formed the basis the papers follows. 

The international languages considered were: the original 
Aryan tongue; the Babylonian-Assyrian the Tell el-Amarna 
tablets; the Greek language from about 330 about 600 
A.D.; Latin from about 100 through the downfall 
Rome about 1600 lingua franca around D.; 
French from about 1600 modern English with its 
subdivisions, basic and pidgin English, and, special 
pecularity, Yiddish. 

The reasons these languages were adopted for international 
use were found that conqueror often was able impose 
his language upon the conquered peoples; nation leading 
civilization and culture was often earnestly studied others, 


1 
1S. 
tors 


EDUCATIONAL RESEARCH BULLETIN 


who necessity learned the language; nation leading 
techniques influential commerce would often use simpli- 
fied and corrupted version its tongue communicate with 
other countries; country occupying central position might 
offer its language, well its roads, means communica- 
tion other nations separated it; nation having simple 
and easy language might have the advantage over another 
nation highly cultured but presenting language more 
cult learn. The common element noted was the need 
communication, and the consequent acceptance whatever 
means lay hand. 

The chief reason why language ceased used inter- 
nationally was found that the motherland the language 
ceased important actually disappeared. was noted 
that Latin, for example, was exception that although 
there was motherland support after about 500 
was used internationally for centuries after. The support 
the international church and the absence any competing 
language after the breakdown the Germanic languages the 
south Europe helped perpetuate Latin. national ele- 
ments European civilization grew stronger, Latin gradually 
lost ground. The pupils found that difficulties transportation 
had tended cause separate dialects Latin even the great 
days the Roman Empire. 

English and French were recognized the chief interna- 
tional languages the world today. regard English, the 
proposals Ogden his Basic English were scrutinized 
and weighed against the claims some proposed languages 
such Esperanto and Volapuk. Most pupils felt that, just 
the past, modern international language would doubtless 
have based mother tongue, and that English was the 
most likely candidate. considering who would need 
international language most, the students mentioned travelers, 
diplomats, businessmen, bankers, writers and speakers, teachers, 
and scientific investigators. These categories cast doubt the 
validity the claims Basic English its extremely simplified 
form satisfy the needs these people. This suggested work- 
ing firsthand with Basic and testing its ability express ideas. 

The class accepted these standards for choosing language 
international medium (beyond that being already 
wide the need for simple vocabulary, simple grammar, 
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relatively impersonal character, and the quality being 
euphonious least easy pronounce. The pupils were 
especially impressed their readings the argument that 
adventitious forces and irrational elements are likely deter- 
mine what language will dominant the world any given 
period. The students emerged from this study with more 
complete picture the difficulties international communica- 
tion and some understanding the ways which they are 
being met. not likely that these pupils will amused 
foreigner who speaks English with accent, but they will 
rather view him one who trying cope with the problem 
communication best can. this extent they will 
less narrow, more tolerant, and more understanding. 


group studying slang and dialects had first only 
vague notion the possibilities this field, although 
individuals the group had chosen these topics their first 
interest. After some random discussion what they meant 
“gangster dialect,” slang, and dialects general, they 
decided that each should select particular problem. Examples 
are: language New York slum children given Dead 
End; the special language, slang, dialect the radio broad- 
caster; the language cowboys; industrial dialects; American 
Negro dialect written Bre’r sailor’s dialect; high- 
school slang; and slang general. These pupils worked the 
library for perhaps week, discovering that their subjects were 
much more complicated than they had thought. The various 
topics were cut down specific questions. Several days were 
spent group discussion, which both values and disadvan- 
tages slang and dialects were discussed. was seen that these 
variations from so-called standard English consisted changes 
pronunciation, shortening lengthening words and 
phrases, and invention new words new meanings for 
old words their derivatives. These were discussed offering 
certain values; brevity, often value certain forms work 
(the sailor and the radio broadcaster, for example, find brevity 
important giving messages) picturesque description; sense 
belonging industrial social group; and vivacity 
speech. Disadvantages are dependence stereotypes and limit- 
ation small groups. contradition the latter, were situa- 
tions where special vocabulary, for the radio broadcaster, 
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becomes international scope and breaks down other bars 
communication. Students brought out the fact that high-school 
college slang, evidence immaturity, usually dropped 
soon the individual desires recognition adult society. 
Discussion the element vivacity offered slang and 
certain special vocabularies led consideration metaphor. 
Students examined the metaphorical element such common 
expressions “out the woods,” “getting the idea,” and 
“seeing through problem,” and listed many common but strik- 
ing metaphors. They found difficult write sentences which 
had metaphorical elements. They were interested the 
theory Basic English but upon finding that other sections 
the class had reached point for change decided that this 
investigation could well deferred. Each student the group 
wrote report his own part the study, with bibliography. 


second group study dialects and slang had just 
completed the study language origin, will reported 
presently. These students, having considered the possible steps 
which one language had developed into several languages, 
immediately pointed the suitability considering dialects 
small branches Janguages which were themselves merely 
variations among language groups. After preliminary dis- 
cussion they decided limit their study major American 
dialects, although they realized that dialects were probably 
found every language. They read concerning the extent and 
location the three major American dialects (Eastern, South- 
ern, and Western) and learned something their character- 
istics. They then arranged have records dialects played 
for the whole and variations each the major three. 
discussion, pupils classified variations they had noted 
follows: quality vowels; quantity vowels; omis- 
sion, addition, and quality total rate speaking; 
slighting clarity final letters; phrasing; vocal inflec- 
tion. general they decided that dialects enriched and added 
charm language. They talked about effects travel, 
industry, and such groups Negroes and immigrants from 
continental Europe upon the American tongue. 


The whole ninth grade, and not just this group, was able hear recordings the 
same story natives different sections the United States. The pupils were likewise 
able make recordings their own voices order compare them with each other’s 
and with those the narrators the story. 


JANUARY I5, 


description the activities the third group which stud- 
ied dialects would involve only elements already mentioned 
the work the first and second groups. number combina- 
tions the different activities possible different groups. 


the questions suggested the students were several 
which, has been noted, seemed fall together logic- 
ally into category which might for convenience said deal 
with the origin language. Those grouped were numbered 
10, 13, 14, and the list questions. 

The students were first somewhat concerned about the 
varied implications their special questions. seemed obvious 
that reading merely answer these specific queries would 
neither feasible nor profitable. Some organization had 
undertaken; and accordingly they began discuss ways 
clarifying and simplifying their task. 

During most the first class period attempts were made 
understand exactly what each question meant, and whether 
not was well stated. After extended discussion the suggestion 
was made that the class should attempt summarize all the 
lines search which seemed implied the requests listed, 
and that they should begin reading with single synthesized 
statement before them guide. The following the result 
excellent co-operative experience: 

This group will devote its time discussion and research the 
origin language, including sound, sense, and spelling changes, to- 
gether with the relationship languages peoples. 

case the statement seems somewhat involved, the reader 
must recall that was entirely the creation the students who 
were precise moment confronted the necessity epito- 
mizing six half-formed and variant expressions many 
different students. The group felt quite proud that concise 
statement finally evolved, did their teacher, who watched the 
discussion gradually create usable definition purpose. 

might supposed that the concentration upon the 
written questions would perhaps act restraint during the 
first two class periods. This was not the case, for there was 
dearth thought-provoking remarks the subject 
language. There were questions concerning the priority 
written spoken language and whether not one should 
consider the term origin applying the earliest manifesta- 
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tions speech later and contemporary invention well. 
The group decided concern itself with the earlier develop- 
ments only, postponing the more recent aspects for consideration 
the work slang, dialects, and international languages. 
There was also question concerning the relationship, any, 
between the pictures which some students had seen samples 
Egyptian writing and the alphabet now know it, and 
another question the date the cave drawings. All these 
queries were carefully noted the students for further dis- 
cussion, for was early pointed out that they would probably 
accomplish little they did not begin research with the very 
earliest developments. Tangents were intriguing, but were 
for the moment resisted. 

After little discussion among the students attempt 
find starting place for their study, was agreed that the 
reasons for the beginning language would probably antedate 
the origin itself. The question became not “What was language 
like the earliest time?” but “Why did language ever develop 
all?” The answers put forth were picturesque and dramatic. 
The students imagined themselves traveling nomadic 
group through some primitive jungle ages ago. They tried 
conceive communicating with each other without speech and 
decided that would possible only the daytime, when the 
group was fairly compact. Then the thought the perils 
night travel brought home the group the absolute need for 
communication sound. The imagination the students was 
fired such conjectures, and the period ended with 
everyone looking forward finding the answers all the 
questions, expressed and implied, which had arisen during the 
preliminary sessions. 

The following class period was spent the library. There 
was attempt read exhaustively every book this first day, 
but merely examine it, note and list title and author for 
presentation the group whole. the beginning the 
next period about twenty minutes were devoted listing the 
bibliography the blackboard. Each student contributed what 
could, making descriptive comment each book men- 
tioned. The rest the group made note the work, that 
the end this period each individual had good start toward 
the intelligent handling his problem. 

From this time on, most each class session was spent 
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the library, reading, taking notes, and asking questions the 
instructor, who was always present advise and interpret. 
Periodic discussions progress were held, and items from the 
general statement already mentioned, plus those which had 
been noted for further reference, soon became less mysterious, 
less inexplicable. 

the conclusion the block time devoted the study 
origins, each student wrote paper which discussed 
the prevailing theories origin—the “bowwow” theory, the 
“pooh-pooh” theory, the “dingdong” theory, and on—fol- 
lowed most cases brief statement the known material 
the Indo-European tongue and the languages which are 
supposed have developed from it. There were also classifica- 
tions the known languages the world and comments 
about the parallel between families tongues and dialects; 
descriptions the forces which have formed the English lan- 
guage—the Norman Conquest and the like; considerable study 
the relationship languages peoples, with English and 
French serving examples; and finally varying conclusions, 
most which dealt with the vitality language and its growth. 
Whether not the students remember much the detailed 
information they acquired, there every reason believe that 
they will not soon forget that language distinctly human 
accomplishment and that such deserves treated with 
respect and sympathetic understanding. 


the school year now nearing close, seemed the 
staff that short units Basic English and mathematics 


language were order, but the class was first asked select 
committee survey the work the year. This committee 
consisted those who volunteered and who could spare the 
time meet. Its first step was call for comments the 
course from each member the class. then met discuss 
and organize the reports. The committee completed its work 
submitting statement the class and the staff general 
meeting. The statement was résumé the opinions the 
class members rather than the thinking the committee itself. 

The report found three merits the work general lan- 
guage: had helped the group become more familiar with the 
use reference material; had helped the group learn 
write reports and organize material; had given clearer 
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picture the history the English language. the three 
main topics studied, that the origin language was thought 
the most valuable, that international languages the 
the same time the report showed that some members the 
class wished see the purposes, importance, and bearing the 
studies more clearly, and the desire was nearly universal have 
some orientation the choice language and the problems 
facing the student learning foreign tongue. The report 
indicated that interest studying foreign languages formed 
something psychological interference participating fully 
the activities previously described. 

was clear, then, that the management the initial situa- 
tion general language needed still further refinement. 
seems the staff that the block time the schedule should 
marked “English” and that mention general language 
such should made. The absence reference anything 
savoring foreign languages may help remove the mental 
block standing the way appreciation and intelligent under- 
standing the problems and materials summed the 
concept “general language.” school where general lan- 
guage does not supersede previous initial work foreign 
languages, this mental block might not operative. further 
help would for all instructors present the beginning 
the course and work with the pupils their customary 
activities before the new material introduced. Doubtless, 
too, more complete working back and forth between the 
activities general language and English order. 

the University School the term general language has 
served usher certain valuable activities, and now perhaps, 
having outlived its usefulness and standing obstacle both 
the receptivity the pupils and flexible attitude mind 
the part the staff, must sloughed off and discarded. 
doubtful, however, any school could short-cut this evolu- 
tion any great extent. the other hand, would too 
much say that the thinking the staff the University 
School the concept general language has reached its 
conclusion and that further innovations will made. 
least values have been realized which, the opinion the 
language-arts staff, warrant the inclusion the curriculum 


will noticed that questions bearing international language outnumber the 
others, and must pointed out that many the questions orientation foreign 
languages stemmed from the study international languages. 
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activities such those described this article. The degree 
which such values should concentrated one year and the 
nature their relation the organization the work 
English and other languages are matters concern the staff, 
and are recognized questions needing much investigation. 
[Vol. XX, No. 
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The General-Language Course and 


Its Administration 
JAMES THARP 


teachers foreign languages conviction has been 

growing recent years that the only interrogative 

word known educational administrator why. 

The foreign-language teachers, firmly convinced personal 

experiences wish include the what and the how. But even 

where the why has been disposed some tentative fashion, 
the administrators still have reserve the word when. 

There still exist some hardy souls who reply this why 
the old-fashioned plea that good for child meet 
difficult experience and conquer decisively; that the 
so-called “exact and exacting studies” still belong American 
education merely for being what they are. These teachers, 
however, are forced logic admit that plenty difficult 
jobs exist that are much closer child’s life and his future 
than study foreign language. 

Other teachers try more practical saying that 
foreign-language study teaches English, but when someone 
evokes the law specific practice—the principle learning 
doing—these teachers find hard explain why 
there should not certain units the English course itself 
designed produce this improvement English usage. The 
fact that English courses not have such units present 
merely argument that they should introduced, rather 
than argument that the experience should acquired 
transfer basis through foreign-language study. 

Within recent years curriculum making has tended take 
the child center around which are thrown his social experi- 
ences and needs. first the courses designed for this area 
were called “social sciences,” but was then seen that such 
teaching would defeat itself the content were handled 
body scientific facts. The content easily seen cultural, 
but rather than the term social culture even social arts (for 
the study not art), the compromise term social studies 
leaves the way open include anything that not definitely 
placed elsewhere. Yet when the foreign-language teacher 
remembers that his subject cultural and that highly 
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social, the administrator asks why must conveyed 
unknown medium that returns are long delayed and even 
denied some the difficulty acquiring the medium. 

Here one who says teaching foreign language 
order that children may learn foreign language; teach- 
ing art, and that content rest his case. The 
administrator still has the problems who and when. 

When foreign-language teachers reply the question 
who naming certain select persons, either gifted enough that 
this experience does not retard them other areas with 
temperament peculiar enough pleased individually this 
pursuit, all restraint lifted and only the budget feature 
remains worry the administrator. the desire comes 
increase the limits who include less happily situated 
persons, the conflict against other interests grows. 

answer the question when age and placement 
the foreign-language teacher must first consider his what 
content and his method. For the time-consuming, 
slowly developing oral skills, has little choice his how 
and forced set his when quite early and demand that 
continue long. this boon cannot given him—and assuming 
that inventive minds cannot quickly devise refined techniques 
materials that will shorten the time needed—the teacher 
forced change his what and even then plan vary his how 
suit varying conditions. also easy see that schools 
where there spirit correlation and collaboration the 
foreign-language who area may widened certain materials 
the what possibilities are covered the foreign-language 
course, thus releasing other areas from the coverage. For 
example, English teachers may leave certain units language 
structure and meanings the foreign-language teachers who 
are well equipped handle them; the social-studies teacher 
may glad get many “close-up” views foreign cultures 
there are foreign languages being taught, while they try 
“distance” and “wide-angle” shots (to use movie expressions). 


asic these considerations, however, remains the why 
actual performance: Why must American children learn 
perform this new medium? Considered art, like 
any other art the making: part life being lived with 
increasing satisfaction the medium establishes itself. 


, 

> 

> 

> 

> 


EDUCATIONAL RESEARCH BULLETIN 


like music with its combinations and patterns sounds sung 
many different kinds voices; like painting with its infinite 
variety shapes and colors. with any other art, the values 
foreign-language study grow proportion the stage 
performance—all the way from the non-performing observer 
the highest rank artistic performance. one will ques- 
tion the returns the skilled performer: high intellectual 
satisfaction with probable effect mental techniques and 
thought patterns; high transfer linguistic elements both 
his own language and further foreign-language study; the 
strong effect social outlook life, changing attitudes 
and beliefs, the creation rich many-sided personalities, 
which objective the social studies, but shared every 
other contributing area. All these returns are not incidental 
accidental even by-products, course, for know 
must seek what want, and the what the foreign- 
language course under constant scrutiny for improvement. 
Since few Kreislers Whistlers are expected among 
ordinary people, other arts arrange their work mostly for 
amateurs, aiming high psychological value the performer 
himself. Thus the music course the small-village school 
scales itself its possibilities; time and materials limit the aim 
amateur level—they enjoy what they can do. Quite 
likely the amateur stage foreign-language study the 
reception skills: read increasingly broad increments 
vocabulary, syntax, and aesthetic and social content, and 
approach such comprehension with the ear sharing the thoughts 
that foreign writer writes and speaks his people about 
them—and the amateurs enjoy what they can do. 


possible find what and how for time too short 
produce even amateur performers, for the wide mass 
persons who cannot afford hope for amateur status foreign- 
language skills? Can produce values which will withstand 
the why this stage? music and fine arts, courses devised 
for non-performers are called “appreciation” courses. the 
language art susceptible such treatment? can find the 
what and the how reach the masses non-performers 
language arts, also should answer the why. one fears that 
smattering music nontechnical, non-performing way 
will prevent appreciation from rising the amateur even 
the artist stage. Why should fear that for the language 
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arts? While appreciation the raison the music- 
appreciation course, persons oriented musical pursuits find 
their preferences, they explore the possibilities observation 
and trial experiences here and there. 

What then this appreciation course the language arts?* 
You may call orientation, exploration, introduction 
emphasizes various purposes and portions the materials. 
Called general language, survey language arts, foreign- 
language exploration may emphasize the guidance phase 
the exploratory period the junior high school. Organized 
with both points view becomes end course for some and 
foundation course for others, giving orientation the student 
and having some prognostic value the teacher. Although 
trial experience almost any activity the best method 
predicting success that activity, should not, however, have 
required Mr. Kaulfers’ dissertation show that the prog- 
nosis phase could overemphasized too little 

graduate class Mr. Kaulfers’ prepared project for 
the Stanford Language Arts Investigation, bulletin briefing 
practically everything the subject 1937.° The Stanford 
bulletin designed answer such questions as: What meant 
general-language course terms objectives, content, 
and classroom activities? What the present status the 
course? How effective are programs? What 
are some the activities and through which pupils are 
expected achieve outcomes consistent with the objectives 
the general-language course?* Ethel More has described 
her course and cited extensive annotated 

Taylor sent questionnaires the users all the 
textbooks could discover, getting returns from states. 
found year course usually the eighth grade, but some- 
times the ninth grade. The teachers’ answers reveal the 
nature and success the course. Mr. Taylor reports: 


Over per cent the teachers considered that the general-language 
course their schools was successful that they would recommend 


“General Language—an Appreciation Course the Study Foreign 
Language,” Secondary Education, VIII (January, 1939) pp. 3-6. 

Kaulfers, “The Prognostic Value General Language,” School and Society, 
XXVIII (November, 1928), pp. 

Six eight articles appeared 

Walter “Orientation Language Cultural Basis for the 
Language Arts. Stanford University, California: Stanford University Press, 1937. pp. 
60-75. 

Language and Its Uses,” Centralight (Mt. Pleasant, Michigan). 
(March 25, 1940), pp. 4-6. 
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like course established other schools. About per cent 
the teachers were favor having the student who intends specialize 
languages precede this specialization with course general lan- 
guage. Almost all the schools place general language the 
foreign-language departments. 


Often English and social-studies teachers 

Since 1890 the United States Office Education has been 
surveying the offerings and registrations high-school subjects 
five- six-year intervals. The last survey, made for 
1933-34 states that courses general language were reported 
122 schools distributed through states. The registrations 
are almost entirely from among seventh- and eighth-grade 
pupils, about two-thirds these being half-year courses. 
Grades VII and VIII there were reported 3,788 full-year 
and 7,513 half-year registrations the senior high school, 
and 581 full-year registrations.‘ 


course the exploratory orientation area placed the 
eighth grade seems work well large cities where there 
wide choice election among foreign languages the 
ninth grade. Detroit manages handle the course both 8-4 
and 6-3-3 sequences. Columbus, Ohio, where the course but 
two years old, has complete 6-3-3 system. The course, two- 
semester elective the eighth grade, taught chiefly Latin 
teachers time released moving foreign-language elections 
from the seventh and eighth grades the ninth. some 
the junior high schools where Latin the only language course 
offered the ninth grade, would seem reasonable permit 
the pupils who not intend elect Latin take general 
language the ninth grade, preceding possible election 
modern language the tenth where such offerings are ample. 
some schools credit given for one year Latin the 
ninth grade followed two years modern language 
the senior high school. other schools election first-year 
Latin the eighth grade, alternate the elective general- 
language course, enables the pupil who wants Latin first 
language complete two units Latin the junior high. 
The small school which cannot offer more than two- 


Taylor, William M., and Tharp, James “An Analysis and Evaluation General 
Language: the Language Arts Survey Course,” Modern Language Journal, XXII (No- 
vember, 1937), 

Jessen, Carl Arthur, and Herlihy, Offerings and Registration High-School 
Subjects, 1933-34. Washington, C.: Government Printing Office, 1938, 38. (Uni- 
ted States Office Education Bulletin, 1938, No. 6). 
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three-year course foreign language tending place the 
general-language course the ninth grade, because well- 
oriented pupils who choose foreign language the tenth 
grade (relieved the floaters who have been guided away) 
move from more mature start through three-year course 
that covers much more ground than the old four-year 
course. Graduates continue college with stultifying gap; 
for graduates who not college the change makes 
difference. General language usually carries merely graduation 
elective credit, but good course from really qualified teachers 
could easily made worth extra foreign-language unit- 
credit, acceptable liberal-minded college officers the 
recommendation progressively minded high-school faculty. 


ninth-grade placement the general-language course 
appealing more and more administrators small 
village and township high schools which, operating the 8-4 
plan, are never able offer more than one two foreign 
languages, Latin and usually French. Almost always two years 
the limit, usually Latin Grades and and French 
Grades and XII. Where Latin alone offered there may 
some leeway the time starting, rigid schedules will 
permit the small faculty adjust the limited curriculum. 
Usually pupil who wants French only must wait till the 
eleventh grade; all cases pupil can take more than two 
years. The result product for which neither the Latin nor 
the French teachers can claim much and the two-year limit 
used excuse futile work which third year would much 
avoid and correct. 

The superintendent Ohio village school contemplat- 
ing the following transition from the two-year courses just 
named (four classes each year) the following sequence 
general-language course plus two three-year courses (still four 
classes year). tenth-grade pupil who, prefers 
elect Latin may wait year begin and may still complete 
two years, had far been the custom. The same true 
1943-44 for pupil who prefers French. The third-year 
Latin course will taught, for thereafter full 
three-year course assured. 

often say that the proof the pudding the eating 
need proof from both teachers and pupils. The general- 
language course, compulsory the ninth-grade the Ohio 
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State University school, taught the combined language- 
arts staff and the constant process study and revision. 
Some the students express their opinions the course the 
book Were Guinea Pigs? written the fifty-five grad- 
uates this school 1938. interesting note that the 
first work this sort 1933-34, when this group was the 
eighth grade, called “project communication,” was done 
the core course guided the language teachers. the time 
the group had been graduated the general-language course 
itself had been introduced, shifted the ninth grade, and brief 
exploration units had been added French, German, and 
Latin (the foreign-language offerings the school). 
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General General General General General 
Grade X..... Latin Latin Latin French Latin French 
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Has been shown this paper that the conflict over foreign- 
language study has been largely matter administration. 
Valid reasons may found for various groups types 
pupils range from appreciation through amateur the artist 
stage such offerings can afforded the curriculum. Com- 
petition for pupil enrollment and class time keen the early 
period exploration and orientation the school program 
which likewise the time when many pupils are about 
drop out school. For pupils who can start the study 
foreign language amateur basis alternation offering 
adjust competition and permit three-year programs 
small schools will good for each the competing languages. 
For those who cannot afford time for actual foreign-language 
study, the “appreciation” stage the general-language course 
offers compromise that may made valid for non- 
performer and still remain worth while language art 
activity for everybody. [Vol. XX, No. 
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for the alumni Ohio 
State University the Atlantic City meeting 
February will the Traymore Hotel. Two 
rooms will available for the convenience 
alumni and friends the Ohio State University 
from Saturday, February 22, through Wednesday, 
February 26. 

Faculty members may located through this 
headquarters, and representatives the Appoint- 
ments Division will available employers and 
graduates interested advancement. 
Graduates and their friends are invited make 
full use the headquarters place meeting. 


